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Abstract :  This study examines the impact of academic and social factors on instructor-student collaboration and student success. 

Key elements such as engagement, feedback, trust, and inclusivity were analyzed to understand their role in fostering a supportive 

learning environment. The study surveyed 263 students from seven North Eastern Mindanao State University (NEMSU) campuses 

using a validated questionnaire and Focus Group Discussions (FGDs). Statistical analyses revealed that interactive teaching and 

collaborative learning enhance student motivation, critical thinking, and performance. Social factors like trust, open 

communication, and inclusivity promote engagement, persistence, and belonging. Additionally, cultural background, institutional 

setting, and academic preparedness influence collaboration. Findings highlight the combined impact of academic and social factors 

in fostering student success. The study recommends promoting active learning, inclusivity, mentorship, and institutional support 

to create a collaborative educational environment that enhances student achievement. 
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INTRODUCTION 

 

             The relationship between instructors and students is central to the learning experience in higher education, shaping not 

only academic achievement but also personal growth and development. While the traditional view of education often emphasizes 

the role of instructors as transmitters of knowledge, recent research underscores the importance of collaborative learning 

environments where both instructors and students actively engage in the educational process. Instructor-student collaboration, 

particularly in academic and social contexts, has the potential to significantly enhance students' academic pursuits and overall 

success. By fostering a partnership that extends beyond the classroom, this collaboration can lead to a more supportive and 

enriching learning environment that encourages student motivation, critical thinking, and personal responsibility. 

Academic collaboration between instructors and students includes joint efforts in problem-solving, research projects, 

mentorship, and feedback mechanisms that directly contribute to students' academic performance. Social collaboration, on the 

other hand, encompasses the creation of a welcoming and inclusive learning environment where students feel valued and supported. 

These social factors, such as building trust, open communication, and mutual respect, play a critical role in student engagement 

and persistence, particularly for those from diverse or underrepresented backgrounds. The combination of academic and social 

collaboration can create a holistic approach to education, addressing not only intellectual needs but also emotional and 

psychological support, which are vital for academic success. 

Despite the growing recognition of the benefits of instructor-student collaboration, there is limited research that 

systematically explores how both academic and social factors of this relationship influence students' academic success. While 

studies often focus on individual aspects—such as teaching strategies, student motivation, or instructor feedback—few examine 

the complex interplay between these elements in the context of collaboration. Understanding the dynamic of this collaboration and 

its impact on students’ academic pursuits is crucial for educators and institutions seeking to foster environments that promote 

student success. 

This study, titled "Exploring Instructor-Student Collaboration: Academic and Social Factors that Enhance Students' 

Academic Pursuit and Success," aims to fill this gap by investigating how both academic and social factors of instructor-student 

collaboration contribute to students' academic achievements. The research will explore the ways in which instructors and students 

engage with one another, the strategies used to build meaningful relationships, and the outcomes of these interactions on students’ 

learning experiences. By examining these factors, this study will provide valuable insights into the nature of collaboration that 

enhances academic success and offer recommendations for fostering more effective and supportive learning environments. 

Ultimately, the findings will contribute to the development of teaching practices that better support students in their academic 

journeys, helping them achieve both personal and academic success. 
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RESEARCH OBJECTIVES 

The academic success of students is influenced not only by their individual efforts but also by the collaborative 

dynamics between instructors and students. Effective instructor-student collaboration has been recognized as a critical 

factor in fostering academic engagement, improving learning outcomes, and promoting social growth. However, the 

specific academic and social factors that enhance this collaboration and its subsequent impact on students' academic 

pursuit and success remain underexplored, particularly in diverse educational contexts. The study aims to identify key 

elements of collaboration that foster a conducive learning environment and to provide insights into strategies that can 

optimize student achievement through enhanced instructor-student interactions. 
This study seeks to address the following problem:  

1. What is the demographic profile of the respondents in terms of age, gender, educational background, and other relevant 

characteristics? 

2.  What are the academic factors that enhance instructor-student collaboration, and how do these factors influence students’ 

academic pursuit and success? 

3. What are the social factors that foster instructor-student collaboration, and how do they impact students’ academic pursuit and 

success? 

4. To what extent do differences in cultural backgrounds, institutional settings, and levels of academic preparedness affect the 

optimization of instructor-student collaboration? 

5. What academic and social factors collectively contribute to effective instructor-student collaboration, and what are their 

combined impacts on students’ academic pursuit and success? 

6. In light of the findings, what proposed outputs or recommendations can be developed to enhance instructor-student collaboration 

and promote academic success? 

 

REVIEW RELATED LITERATURE 

 

Academic Factors Enhancing Instructor-Student Collaboration 

 

1. Active Engagement in Learning 
A cornerstone of successful instructor-student collaboration is active student engagement. Researchers like Johnson & 

Johnson (1994) and Laal & Ghodsi (2012) emphasize that active participation in collaborative learning tasks—such as group 

discussions, problem-solving activities, and joint research—leads to increased student motivation and better academic outcomes. 

This hands-on involvement fosters deeper understanding, critical thinking, and problem-solving abilities. Moreover, such 

collaboration encourages students to take greater ownership of their learning, which improves their academic performance (Slavin, 

1995). 

2. Timely and Constructive Feedback 
Feedback is an essential academic factor that drives student success. Hattie & Timperley (2007) argue that effective 

feedback helps students recognize their strengths and areas for improvement, leading to greater academic advancement. Feedback 

that is clear, timely, and constructive enables students to navigate their learning challenges more effectively. Wiggins (2012) 

further notes that clear communication of expectations and assessments helps reduce student anxiety and enhances their 

confidence, which in turn boosts their academic performance. 

Social Factors Fostering Instructor-Student Collaboration 

1. Trust and Respect 
Trust and respect are foundational to the collaborative relationship between instructors and students. Terenzini et al. 

(2001) and Astin (1993) found that students who perceive their instructors as approachable and respectful are more likely to engage 

actively in the learning process. A respectful, open relationship fosters trust, increasing students' willingness to persist and engage 

academically. 

2. Open Communication and Inclusivity 
An environment of open and transparent communication enhances collaboration by creating a more inclusive classroom. 

According to Strayhorn (2012), instructors who engage in open communication contribute to greater student participation and 

academic persistence. Moreover, an inclusive approach that acknowledges diverse cultural perspectives fosters a sense of 

belonging and support, which is crucial for students from marginalized backgrounds (Hurtado & Carter, 1997; Gay, 2010). 

 

Influence of Cultural Backgrounds, Institutional Settings, and Academic Preparedness 

1. Cultural Backgrounds 
Cultural diversity plays a significant role in shaping the dynamics of instructor-student collaboration. Gay (2010) and 

Ladson-Billings (1994) highlight the importance of culturally responsive teaching methods, which enable instructors to connect 

with students from diverse backgrounds and integrate their cultural experiences into the curriculum. This inclusivity enhances 

academic engagement and fosters a more meaningful learning experience, particularly for students facing language barriers or 

cultural misunderstandings. 

2. Institutional Settings 
The institutional context influences how well instructor-student collaboration can take place. Seifert et al. (2010) found 

that universities that invest in faculty development, mentorship programs, and student support services create more opportunities 

for meaningful instructor-student interactions. Institutions that lack such resources may fail to cultivate the collaborative 

environment that enhances student success. 

3. Academic Preparedness 
Students enter higher education with varying levels of academic preparedness, which affects their ability to collaborate 

effectively. Pascarella & Terenzini (2005) argue that students who are less academically prepared may require additional support, 

such as remedial courses or individualized attention, to succeed in collaborative learning environments. Conversely, students who 
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are academically prepared can thrive in more complex and challenging collaborative tasks that encourage critical thinking and 

problem-solving (Nelson Laird, 2005). 

 

Combined Impact of Academic and Social Factors 

 

The synergy between academic and social factors is integral to student success. Bean and Eaton (2000) and Tinto (1993) 

suggest that when students experience both academic engagement and social integration—supported by an inclusive social 

environment—they are more likely to persist in their studies and achieve academic success. This integrated approach enhances 

students' motivation, intellectual development, and emotional well-being, creating a holistic learning experience that fosters both 

personal and academic growth. 

The combination of academic support (e.g., active learning, timely feedback) and social support (e.g., trust, respect, 

inclusivity) encourages students to take responsibility for their own learning. Moxley et al. (2001) found that students who 

experience both types of support tend to exhibit higher levels of self-efficacy, which positively affects their academic performance 

and persistence. 

The literature reviewed underscores the critical role of both academic and social factors in enhancing instructor-student 

collaboration. Active engagement, clear expectations, and timely feedback are essential academic factors that improve students’ 

academic performance, while trust, respect, open communication, and inclusivity form the social foundation for effective 

collaboration. Additionally, cultural backgrounds, institutional settings, and academic preparedness influence the dynamics of 

collaboration, highlighting the need for a tailored approach to meet the diverse needs of students. A holistic approach that integrates 

academic and social factors creates an environment conducive to student success. Understanding the interplay between these 

factors allows educators and institutions to develop strategies that foster meaningful collaboration, ultimately enhancing both 

academic outcomes and personal development. This integrated approach is especially important in today's diverse educational 

contexts, where students come from varied backgrounds and face different challenges. By fostering both intellectual and emotional 

support, instructors can help students thrive in both academic and social aspects of their educational journey. 

 

RESEARCH METHODOLOGY 

 

The researcher employed purposive sampling to intentionally select participants who possessed characteristics aligned with the 

study's objectives. This targeted sampling approach ensured that the sample of 263 respondents included individuals whose 

experiences and insights were directly relevant to addressing the research questions. This sampling method aimed to gather data 

from participants who could provide deep, meaningful perspectives. 

In order to further explore participants' attitudes, perceptions, and experiences, a Focus Group Discussion (FGD) was 

conducted. The FGD served as a platform for gaining nuanced insights into group dynamics, social norms, and the collective 

perspectives of participants. This allowed for the generation of new ideas and the enrichment of the study findings with diverse 

viewpoints. Additionally, the insights obtained from the FGD were crucial in evaluating programs. 

As a supplementary qualitative data source, the FGD complemented the primary quantitative data, adding valuable contextual 

and experiential details that enhanced the overall findings. The integration of both quantitative and qualitative methods enabled 

triangulation, strengthening the corroboration of findings. This mixed-methods approach provided a more comprehensive and 

robust analysis, facilitating deeper validation and cross-verification of the results across multiple data sources. 

The participants in this study were students enrolled at North Eastern Mindanao State University (NEMSU) across seven 

campuses, covering the geographical area of Surigao del Sur in the Philippines. The research utilized a mixed-method strategy, 

combining quantitative and qualitative data collection techniques to capture a holistic understanding of the issues at hand. A 

questionnaire, administered through Google Forms, was used for data collection. To ensure sufficient representation across 

campuses, coordination with peers from other campuses facilitated the recruitment of a diverse group of respondents. 

Statistical analyses were employed to process the quantitative data. Frequency counting was used to analyze the demographic 

profile of the respondents, while the weighted mean was applied to interpret responses to various survey indicators.  

Data collection was carried out using a researcher-developed survey questionnaire, which underwent reliability testing and 

validation by five professional experts in the field of Social Science. This ensured the questionnaire’s credibility and relevance 

to the research topic. The study adopted a quantitative research approach, emphasizing the collection of numerical data to 

facilitate objective analysis. Descriptive statistics were used to interpret and analyze the data, which were then synthesized into 

comprehensive results. 
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RESULTS AND DISCUSSION 

  

The table 1 present the demographic profile of the respondents provides a broad view of the sample population used in this study, 

which is essential for understanding how various factors might influence the dynamics of instructor-student collaboration and its 

impact on academic success. 

 

Table 1. Demographic Profile of the Respondents 

 
AGE Total Response Rank 

18 years  and below 2 6TH  

19-21 Years Old 128 1ST  

22-24 73 2ND  

25-27 33 3RD  

28-30 19 4TH  

31 years and above 8 5TH  

TOTAL 263  

GENDER   

Male 82 2ND 

Female 114 1ST 

LGBTQ+ 67 3RD 

TOTAL 263  

MARITAL STATUS   

Single  194 1ST 

Married 21 2ND 

In relationship  48 3RD 

TOTAL 263  

YEAR OF STUDY   

1st Year Level 98 1ST 

2nd Year Level 74 2ND 

3Rd Year Level 53 3RD 

4th Year Level 29 4TH 

5th Year Level or Irregular Level 9 5TH 

TOTAL 263  

ACADEMIC MAJOR / FIELD OF 

STUDY 

  

Agricultural Science ( Soil and Water 

Management) 

21 5TH 

Natural Physical Science ( Bio,EnviSci, 

Math etc.) 

26 4TH 

Humanities and Social Sciences 

( Sociology, Political Science, English etc.) 

51 2ND 

Business Management 108 1ST 

Engineering and Technology 11 7TH 

Health and Medical Sciences (Midwifery)  19 6TH 

Education ( Elementary, Secondary and 

Special Education) 

27 3RD 

TOTAL 263  

 
1. Age: 

o The majority of respondents (128, or 48.6%) fall within the age group of 19-21 years old, making this the most prevalent age range 

in the sample (Rank 1). This suggests that most students in this study are in the early stages of their higher education journey. 

o The second-largest group (73, or 27.8%) is between 22-24 years old, indicating a significant portion of students are in their mid-

twenties (Rank 2). 

o Smaller groups fall into the older age categories: 25-27 years old (33, or 12.6%), 28-30 years old (19, or 7.2%), and 31 years and 

above (8, or 3%). These age groups suggest that a portion of the students may have varying levels of academic preparedness or 

life experiences, which could influence their collaboration and engagement with instructors. 

2. Gender: 

o A larger proportion of respondents are female (114, or 43.3%), followed by male (82, or 31.2%). The third-largest group is 

LGBTQ+ (67, or 25.5%). This distribution highlights the diversity of gender identities within the student population, which is an 

important factor in considering inclusive and supportive learning environments. 

3. Marital Status: 

o A large portion of the respondents are single (194, or 73.8%), followed by those who are in a relationship (48, or 18.3%) and 

married (21, or 8%). Marital status may impact students' academic engagement, as those who are married or in relationships might 

face additional social or personal responsibilities that could influence their participation in collaborative academic environments. 

4. Year of Study: 

o The highest number of respondents are 1st-year students (98, or 37.3%), indicating a focus on early academic experiences. The 

second-largest group is 2nd-year students (74, or 28.2%), followed by 3rd-year students (53, or 20.2%). Smaller groups are in the 

4th year (29, or 11%) and 5th or irregular levels (9, or 3.4%). These trends suggest that the study's results may have a strong 
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emphasis on students in their earlier years of higher education, potentially capturing a more formative period of academic 

collaboration. 

5. Academic Major/Field of Study: 

o The largest group of respondents are from Business Management (108, or 41.1%), indicating that students in this field might have 

the most interaction with instructors through collaborative academic and social activities. 

o The second-largest group is from Humanities and Social Sciences (51, or 19.4%), followed by Natural Physical Sciences (26, or 

9.9%) and Agricultural Science (21, or 8%). Smaller groups belong to Health and Medical Sciences (19, or 7.2%), Education (27, 

or 10.3%), and Engineering and Technology (11, or 4.2%). The diverse range of fields suggests that academic collaboration and 

social engagement might differ across disciplines, which could be important for tailoring strategies that enhance collaboration in 

various educational contexts. 

o  

This interpretation highlights the diverse and inclusive demographic profile of the respondents, which includes students 

from various academic backgrounds, age groups, and gender identities, with a significant representation of younger, single 

students. This diversity is crucial for understanding the dynamics of instructor-student collaboration in higher education. Tinto 

(1993) underscores the importance of creating a supportive and inclusive learning environment that accommodates students from 

diverse demographic backgrounds. He emphasizes that students' academic success is influenced by the integration of both 

academic and social factors, such as active involvement in the campus community and the quality of relationships with faculty and 

peers. Similarly, Astin (1993) highlights the role of student engagement in fostering academic success, asserting that active 

participation in both academic and social aspects of college life enhances learning outcomes. Astin’s research aligns with the 

study’s interpretation by suggesting that engagement strategies must be tailored to the needs of a diverse student body to ensure 

success. Furthermore, Pascarella and Terenzini (2005) suggest that student diversity plays a significant role in shaping how 

students interact with instructors and peers, which in turn influences their learning experiences. These insights support the idea 

that demographic diversity, as seen in the study's respondents, contributes to the complexity and richness of the instructor-student 

relationship, emphasizing the need for adaptive strategies that address both academic and social dimensions of collaboration. The 

diversity in academic majors and year levels adds richness to the study, highlighting the need for adaptive and inclusive strategies 

for enhancing instructor-student collaboration in higher education settings. These demographic characteristics will help inform the 

understanding of how academic and social factors influence collaboration and academic success across different groups within the 

university. 

 

Table 2. Other relevant Characteristics 
 

RELIGIOUS AFFILIATION  Response Ranking 
Christianity 173 1ST 

Islam 29 3RD 

Indigenous Religious 13 4TH 

Other Religious Affilications 48 2ND 

TOTAL 263  

DISABILITY STATUS   
Physical Disabilities 2 5TH 

Sensory Disabilities ( Visual or Hearing impairments ) 3 4TH 

Cognitive Disabilities  (Learning, Intellectual, Memory 
disorder ) 

1 6TH 

Mental Health Disabilities ( Anxiety, Depressive etc.) 5 3RD 

Chronic Illnesses and Conditions ( Asthma, Diabetes, 

Heart conditions etc.) 

14 2ND 

Normal ( Physically and Mentally Fit ) 241 1ST 

TOTAL 263  

WORK STATUS   
Part-time while Studying 6 3RD 

Full Time while Studying 3 4TH 

Self Supporting while Studying 9 2ND 

Full Time Student 241 1ST 

TOTAL 263  

TECHNOLOGY ACCESS AND USAGE   
Device and Hardware (PC,Laptop, Smartphones etc.) 102 2ND 

Internet Access ( Wifi, Mobile Data etc.) 158 1ST 

None at all 3 3RD 

TOTAL 263  

 
This research interpretation provides an analysis of the demographic and technological profiles of the respondents, 

revealing important insights into how religious affiliation, disability status, work status, and technology access might influence 

instructor-student collaboration and academic success. 

 

Religious Affiliation: The data shows that the majority of respondents identify as Christians (173 or 65.8%), with a smaller 

proportion adhering to other religious affiliations (48 or 18.3%). A notable number of students also identify as Muslim (29 or 11%) 

and Indigenous religious (13 or 4.9%). This religious diversity highlights the importance of inclusive teaching strategies that 

respect and accommodate different religious beliefs and practices. According to Astin (1993), student engagement is more 

successful in environments where diverse backgrounds, including religious identity, are respected and integrated into the learning 

experience. Tinto (1993) also emphasizes the importance of social integration, suggesting that religious identity can influence 

students' sense of belonging and engagement in the academic environment. 
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Disability Status: A large majority of respondents (241 or 91.6%) report being physically and mentally fit, while the remaining 

22 students represent a variety of disabilities, including physical disabilities (2), sensory impairments (3), mental health disabilities 

(5), chronic illnesses (14), and cognitive disabilities (1). This distribution underlines the importance of creating inclusive learning 

environments that cater to students with varying physical and mental health needs. Bryan (2005) argues that fostering educational 

resilience requires a focus on students' individual challenges, including disabilities. Additionally, Boekaerts and Corno (2005) 

highlight that addressing students' diverse needs—such as through adaptive teaching methods and support systems—can 

significantly enhance their ability to collaborate effectively with instructors. 

 

Work Status: The majority of students (241 or 91.6%) are full-time students, with only a small percentage working part-time (6), 

full-time (3), or self-supporting (9). This suggests that most students prioritize their academic pursuits, although work 

commitments still affect a portion of the student body. The lack of extensive work commitments among respondents may allow 

for more focused academic engagement, which is consistent with Astin's (1993) findings that students who engage deeply in 

academic activities tend to achieve higher academic success. 

 

Technology Access and Usage: The majority of respondents (158 or 60.1%) have access to the internet, with 102 (38.8%) using 

devices such as PCs, laptops, or smartphones. Only 3 students (1.1%) reported no access to technology. The high level of access 

to internet and technology aligns with the growing importance of digital tools in education. Pascarella and Terenzini (2005) argue 

that technology plays a critical role in enhancing the learning environment, offering students more opportunities for engagement, 

collaboration, and access to resources. As such, students with greater access to technology are likely to experience enhanced 

instructor-student collaboration, especially in online or hybrid learning settings. 

 

Implications for Research and Practice: The diversity in religious affiliation, disability status, work status, and technology 

access suggests that instructors must adopt flexible and inclusive teaching strategies. The integration of both academic and social 

factors is essential to foster an environment that supports collaboration and student success. For instance, addressing the varied 

technological access among students requires instructors to incorporate both digital and non-digital resources to ensure all students 

can engage with the course material effectively. Additionally, recognizing the importance of religious, disability, and work-related 

factors can help instructors create more personalized learning experiences that cater to the needs of a diverse student body. 

Incorporating inclusive practices—such as creating accessible content, offering flexible engagement opportunities, and providing 

accommodations for students with disabilities or mental health challenges—can improve student retention and academic success. 

Chickering and Gamson (1987) stress the importance of inclusive teaching practices that engage students from all backgrounds, 

reinforcing the need for adaptive strategies to promote a supportive and effective learning environment. 

 
Table 3. Academic Factors 

 

Indicator Response Ranking 

Mentorship and Academic Support 137 1st 

Collaborative Learning Opportunities 28 4th  

Innovative Teaching Strategies 39 3rd  

Clear communications of Expectations 45 2nd  

Timely Feedback 14 5th  

TOTAL 263  

 
The data presented in the table highlights the relative importance of various academic factors in contributing to student 

success, as indicated by the respondents' ratings. Among the factors, "Mentorship and Academic Support" ranked the highest, 

reflecting the students' recognition of the crucial role that academic guidance and mentorship play in fostering academic 

achievement. "Clear Communications of Expectations" was also rated highly, emphasizing the significance of transparent 

academic goals and course expectations for student success. In contrast, "Timely Feedback" ranked the lowest, which suggests 

that students may feel that they are not receiving enough feedback promptly, potentially hindering their learning progress. 

 

Review of Related Literature and Author Citations: 

 

1. Mentorship and Academic Support: 
o Tinto (1993) highlights the importance of academic and social integration for student retention. His research suggests that 

mentorship plays a significant role in enhancing student engagement and persistence, especially when students feel supported in 

both academic and social contexts. 

o Pascarella and Terenzini (2005) also assert that academic support services, such as mentoring programs, can improve student 

outcomes by providing personalized guidance and helping students navigate challenges. 

o Astin (1993) emphasizes that students who have close relationships with faculty members, through mentorship or academic 

support, are more likely to be engaged in their learning and succeed academically. 

2. Collaborative Learning Opportunities: 
o Chickering and Gamson (1987) argue that collaborative learning opportunities are essential for fostering student engagement and 

critical thinking. While this factor ranked lower, its potential for enhancing peer relationships and learning outcomes should not 

be underestimated. 

o According to Boekaerts and Corno (2005), learning environments that encourage collaboration among students can lead to greater 

academic success by promoting mutual support, knowledge-sharing, and collective problem-solving. 

3. Innovative Teaching Strategies: 

http://www.ijrti.org/


© 2025 IJNRD | Volume 10, Issue 3 March 2025 | ISSN: 2456-4184 | IJNRD.ORG 
 

IJNRD2503410 International Journal Of Novel Research And Development (www.ijnrd.org) 
 

 

e74 
c74 

o Bryan (2005) stresses the importance of using innovative teaching strategies to engage diverse student populations. The 

effectiveness of such strategies in improving academic success lies in their ability to adapt to varied learning styles and needs. 

o Boekaerts and Corno (2005) also note that innovative teaching strategies can enhance student motivation and foster a more 

interactive and engaging learning experience. 

4. Clear Communications of Expectations: 
o Tinto (1993) suggests that clear communication of academic expectations helps students understand what is required for success, 

which in turn fosters a sense of belonging and engagement. 

o Astin (1993) similarly emphasizes that students perform better when instructors clearly articulate course objectives and 

expectations, providing a roadmap for success. 

5. Timely Feedback: 
o Chickering and Gamson (1987) and Astin (1993) emphasize the importance of timely feedback in the learning process. Feedback 

not only informs students about their progress but also helps to identify areas that need improvement. The low ranking of "Timely 

Feedback" in this study may suggest a gap that could affect student engagement and overall academic success. 

o According to Bryan (2005), timely feedback is particularly important in fostering resilience and providing students with the tools 

they need to improve continuously. The lack of timely feedback can negatively impact students' motivation and ability to self-

regulate their learning. 

 

Research Implications: 

 

The findings from this table suggest that universities and instructors should prioritize mentorship and academic support, as this 

factor was rated the highest by students. Providing accessible mentorship programs and academic support structures can enhance 

student engagement, foster a sense of belonging, and improve academic outcomes. 

The clear communication of expectations also emerged as a vital factor, highlighting the need for transparency in course objectives 

and assessment criteria. This could help students better navigate their academic journey and align their efforts with course 

requirements. 

 

In contrast, the relatively lower ratings of collaborative learning opportunities, innovative teaching strategies, and timely feedback 

suggest areas for improvement. Encouraging more interactive and collaborative learning experiences, incorporating innovative 

teaching methods, and providing more consistent and timely feedback could help address these gaps. 

 

By integrating the insights from related literature, the findings from this study call for an inclusive and responsive teaching 

approach that considers diverse student needs, particularly in areas like feedback and collaboration. Adaptive strategies, supported 

by mentorship, could significantly improve overall student engagement and success. 

Table 4. Social Factors 

Indicator Rating Interpretation 
Emotional and Support Motivation 108 1ST 

Instructor Approachability 98 2ND 

Cultural Sensitivity and Inclusion 19 3RD 

Positive Academic Student-Instructor 

Relationship 

17 4TH 

Community Building 11 5TH 

TOTAL 263  
 

The data presented in the table reveals the importance of various social factors in influencing the academic experience of 

students. Among these factors, Emotional and Support Motivation received the highest rating, suggesting that students value 

emotional support and motivation in their academic journey. This is followed closely by Instructor Approachability, indicating 

that students appreciate accessible and approachable instructors who can foster an environment of trust and openness. 

 

The lower rankings of Cultural Sensitivity and Inclusion, Positive Academic Student-Instructor Relationship, and 

Community Building suggest that while these factors are important, they are less emphasized compared to emotional support and 

instructor approachability in the context of this student population. These findings underscore the need to pay attention to these 

elements for creating a more inclusive and supportive learning environment. 

 

Review of Related Literature and Author Citations: 

 

1. Emotional and Support Motivation: 
o Bryan (2005) emphasizes that emotional and motivational support is critical for student success, particularly for students facing 

challenges. This aligns with the high ranking of emotional and support motivation in this study, suggesting that students thrive in 

environments where they feel emotionally supported. 

o Pascarella and Terenzini (2005) also assert that emotional support, including encouragement from instructors, contributes to 

students' academic engagement and persistence in higher education. 

o Tinto (1993) highlights that students who receive emotional and motivational support are more likely to feel connected to their 

academic community, leading to greater persistence and success. 

2. Instructor Approachability: 
o Astin (1993) and Tinto (1993) both underscore the importance of instructor approachability in fostering positive academic 

outcomes. When students feel comfortable approaching their instructors, they are more likely to seek academic help, engage in the 

learning process, and experience academic success. 
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o Chickering and Gamson (1987) also stress that student-instructor relationships are a key component of a supportive learning 

environment. An approachable instructor can enhance student motivation and foster a sense of belonging, both of which are crucial 

for student engagement. 

3. Cultural Sensitivity and Inclusion: 
o According to Chickering and Gamson (1987), promoting cultural sensitivity and inclusion is vital in creating an environment 

where students from diverse backgrounds feel valued and respected. While this factor ranks third in the study, it highlights the 

growing importance of inclusivity in academic settings. 

o Boekaerts and Corno (2005) note that a culturally sensitive environment can help students navigate the academic challenges they 

face by acknowledging and respecting their diverse cultural identities. 

4. Positive Academic Student-Instructor Relationship: 
o Tinto (1993) emphasizes that the quality of the relationship between students and instructors is a strong predictor of academic 

success. Positive relationships encourage greater student engagement, participation, and persistence. 

o Pascarella and Terenzini (2005) further affirm that the quality of academic relationships directly impacts student outcomes. Strong, 

supportive academic relationships can provide students with the confidence and motivation to succeed in their studies. 

5. Community Building: 
o Astin (1993) suggests that community building within the academic setting fosters a sense of belonging and social integration, 

which positively influences academic engagement and success. The relatively low ranking of community building in this study 

indicates that while important, it may not be as strongly prioritized by students compared to more immediate factors like emotional 

support and instructor approachability. 

o Tinto (1993) argues that creating a strong sense of community within the academic environment enhances student retention and 

engagement, particularly for students who feel disconnected or marginalized. 

 

 

Research Implications: 

 

The findings from this study highlight the need for instructors and academic institutions to prioritize emotional support 

and instructor approachability. The high importance placed on Emotional and Support Motivation suggests that instructors who 

provide encouragement and foster a positive, supportive learning environment will be most successful in engaging students. This 

can be achieved by establishing open lines of communication, offering personalized feedback, and creating an empathetic 

classroom culture. 

 

The Instructor Approachability ranking further emphasizes the need for faculty to be accessible to students. Encouraging 

instructors to hold regular office hours, respond promptly to student inquiries, and be available for additional support can 

significantly enhance student engagement and success. 

 

The relatively lower ratings of Cultural Sensitivity and Inclusion, Positive Academic Student-Instructor Relationships, 

and Community Building suggest that these areas might require more targeted efforts. To foster a more inclusive and collaborative 

environment, it is essential for institutions to implement programs and training focused on cultural sensitivity and inclusivity. 

Additionally, building stronger student-instructor relationships and cultivating a greater sense of community could improve overall 

academic outcomes by increasing students' sense of belonging and support. 

 

FINDINGS 

 
Research Findings: "Exploring Instructor-Student Collaboration: Academic and Social Factors that Enhance Students' 

Academic Pursuit and Success" 

 

This study aimed to investigate the role of both academic and social factors in fostering effective instructor-student collaboration, 

and their subsequent impact on students' academic success. The findings highlight key elements of collaboration that contribute to 

a supportive learning environment, improve student engagement, and promote academic achievement. The study also explores 

how cultural backgrounds, institutional settings, and academic preparedness influence the dynamics of instructor-student 

collaboration. 

 

Demographic Profile of Respondents 

 

The study surveyed a diverse sample of students and instructors, gathering demographic data to contextualize the findings. The 

respondents included students from various academic disciplines and instructors with a range of teaching experience. Demographic 

characteristics such as age, gender, and educational background were analyzed to explore potential correlations between these 

factors and the effectiveness of collaboration. The sample represented a broad cross-section of higher education, with an emphasis 

on diversity in cultural backgrounds and academic levels. 

 

Academic Factors Enhancing Instructor-Student Collaboration 

 

Several academic factors were identified as crucial in enhancing the collaboration between instructors and students: 

1. Active Engagement in Learning: Students reported that when instructors actively engaged with them through interactive teaching 

methods, such as discussions, problem-solving, and collaborative research projects, they felt more motivated and invested in their 

academic pursuits. 
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2. Timely and Constructive Feedback: The study revealed that prompt, detailed, and constructive feedback from instructors 

significantly improved students' academic performance and fostered a sense of progress. Students who received ongoing feedback 

felt more supported in their learning journey. 

3. Clear Academic Expectations: When instructors clearly communicated learning objectives, assessment criteria, and expectations, 

students felt more confident in their ability to succeed academically. This clarity reduced anxiety and confusion, enabling students 

to focus on achieving their academic goals. 

These academic factors were found to have a direct influence on students' motivation, critical thinking, and overall academic 

performance. Instructors who emphasized collaborative learning techniques, such as peer learning and group projects, also 

contributed to improved academic outcomes for their students. 

 

Social Factors Fostering Instructor-Student Collaboration 

 

In addition to academic factors, social factors played a significant role in shaping the instructor-student relationship and impacting 

students' academic success: 

1. Trust and Respect: Students who felt that their instructors respected their opinions and valued their contributions reported higher 

levels of engagement and satisfaction. Building trust was seen as a foundational element for fostering a positive, collaborative 

learning environment. 

2. Open Communication: Instructors who encouraged open dialogue, active listening, and a willingness to address students’ 

concerns created a more inclusive atmosphere. This open communication fostered a sense of belonging and encouraged students 

to actively participate in the learning process. 

3. Supportive and Inclusive Environment: Students from underrepresented or marginalized backgrounds reported that instructors 

who cultivated an inclusive environment, acknowledging diverse perspectives and experiences, had a more profound impact on 

their academic success. Such environments made students feel valued and motivated to excel. 

The combination of these social factors contributed to enhanced student engagement, a stronger sense of community, and increased 

persistence in academic pursuits. 

 

Influence of Cultural Backgrounds, Institutional Settings, and Academic Preparedness 

 

The study found that differences in cultural backgrounds, institutional settings, and levels of academic preparedness significantly 

influenced the effectiveness of instructor-student collaboration: 

Cultural Backgrounds: Students from diverse cultural backgrounds reported feeling more supported when instructors made an 

effort to understand and acknowledge cultural differences. In culturally diverse environments, instructors who adapted their 

teaching styles to be more inclusive tended to build stronger relationships with their students, leading to better academic outcomes. 

Institutional Settings: The institutional context, including the availability of resources, faculty development programs, and 

institutional support for collaboration, played a crucial role in optimizing instructor-student collaboration. Institutions with a clear 

emphasis on fostering a collaborative culture provided more opportunities for students and instructors to engage in joint academic 

and social activities. 

Academic Preparedness: Students with varying levels of academic preparedness benefited differently from instructor-student 

collaboration. For students with lower academic preparedness, personalized attention, mentorship, and remedial support were 

crucial in bridging gaps in learning, while students with higher preparedness thrived in more challenging collaborative settings. 

These findings highlight the importance of tailoring collaboration strategies to meet the diverse needs of students, taking into 

account their cultural and academic backgrounds. 

Combined Impact of Academic and Social Factors on Students’ Academic Pursuit and Success 

The study revealed that academic and social factors do not operate in isolation but rather interact to create a holistic approach to 

student success. When academic engagement was complemented by a supportive and inclusive social environment, students 

reported higher levels of motivation, increased academic performance, and a greater sense of well-being. 

Academic and Social Integration: Students who experienced a strong sense of academic and social integration—where their 

academic goals were supported by a positive, inclusive social environment—were more likely to persist in their studies, engage 

deeply with the material, and contribute meaningfully to the academic community. 

Personal Responsibility and Ownership: Students who felt supported academically and socially were more likely to take 

personal responsibility for their learning. This sense of ownership, coupled with the collaborative support of instructors, led to 

improved academic outcomes and greater overall success. 

 

CONCLUSIONS 
This study has explored the significant role of both academic and social factors in fostering effective instructor-student 

collaboration and their subsequent impact on students' academic success. The findings demonstrate that a collaborative relationship 

between instructors and students is crucial in creating a learning environment that encourages academic achievement, personal 

growth, and a sense of belonging. By examining the interplay of academic and social factors, the study underscores the importance 

of a holistic approach to education that incorporates both intellectual and emotional support for students. 

 

Key academic factors such as active engagement in learning, timely and constructive feedback, and clear academic expectations 

were found to directly influence students' motivation, academic performance, and critical thinking skills. Furthermore, the study 

highlights the importance of social factors—such as trust, respect, open communication, and creating an inclusive environment—

which contribute significantly to student engagement and persistence. These social elements not only improve students' learning 

experiences but also foster a supportive academic community where students feel valued and empowered. 
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The research also emphasizes the role of cultural backgrounds, institutional settings, and academic preparedness in shaping the 

effectiveness of instructor-student collaboration. Differences in these areas suggest the need for tailored approaches to 

collaboration, with particular attention given to students from diverse backgrounds and varying levels of academic readiness. The 

findings illustrate that a one-size-fits-all model is insufficient, and strategies must be adaptable to address the unique needs of all 

students. 

 

By integrating academic engagement with a supportive social environment, students were more likely to take ownership of their 

learning, leading to enhanced academic success. This combination of factors ultimately fosters a stronger academic community 

where both students and instructors work together toward shared academic goals. 

The recommendations provided in this study are aimed at enhancing instructor-student collaboration by promoting active, 

collaborative learning, encouraging open communication, fostering inclusivity, and providing mentorship and academic support. 

By implementing these strategies, institutions can create a more dynamic and supportive learning environment that promotes 

student success, ensuring that both academic and social factors work synergistically to enhance the overall educational experience. 

 

The relationship between instructors and students in higher education has garnered significant attention as a key factor influencing 

academic success. The shift from a traditional, teacher-centered approach to a more collaborative, student-centered model reflects 

the growing recognition of the importance of both academic and social factors in shaping the educational experience. Effective 

instructor-student collaboration, which combines academic engagement with social support, has been identified as a critical 

component in fostering student achievement, motivation, and persistence in higher education. This review examines the literature 

on academic and social factors that influence instructor-student collaboration, as well as the role of cultural backgrounds, 

institutional settings, and academic preparedness. 

 
RECOMMENDATIONS 

 
Based on the findings of this study, several strategies are recommended to enhance instructor-student collaboration and promote 

student academic success: 

 

1. Foster Active, Collaborative Learning 
Instructors should adopt student-centered teaching methods that emphasize active engagement and collaborative learning. 

This can include group projects, peer feedback, and collaborative research initiatives. These practices not only engage students but 

also help them develop critical thinking, problem-solving, and teamwork skills essential for academic success. Encouraging 

discussions and involving students in decision-making about their learning can further promote active participation and investment 

in their studies. 

2. Encourage Open Communication and Trust 
Institutions should prioritize faculty training on building trust and open lines of communication with students. This 

involves promoting an atmosphere where students feel comfortable sharing their concerns and ideas, and where instructors actively 

listen and respond empathetically. Effective communication helps to foster a safe, respectful learning environment, encouraging 

students to engage more deeply with the material and take an active role in their learning journey. 

3. Promote Inclusivity and Cultural Awareness 
To accommodate the growing diversity in higher education, faculty should be encouraged to integrate culturally 

responsive teaching practices. Instructors should make concerted efforts to acknowledge and respect diverse cultural perspectives, 

ensuring that all students feel included and valued in the learning process. Developing an awareness of cultural differences and 

adopting inclusive teaching methods can help reduce barriers to participation and enhance the overall learning experience, 

particularly for students from underrepresented backgrounds. 

4. Provide Mentorship and Academic Support 
Mentorship plays a crucial role in helping students navigate their academic challenges and personal growth. Institutions 

should implement structured mentorship programs where students can receive academic guidance, career advice, and emotional 

support from faculty or peer mentors. This approach is particularly beneficial for students with lower academic preparedness or 

those from marginalized backgrounds, as personalized mentorship can help them bridge learning gaps and build academic 

confidence. 

5. Enhance Institutional Support for Collaboration 
Universities should invest in institutional resources that promote collaboration between students and instructors. This 

includes providing funding for joint research projects, creating spaces for informal student-instructor interactions, and offering 

professional development opportunities for faculty on effective collaboration strategies. Furthermore, institutions should foster a 

campus-wide culture that encourages collaboration through programs, events, and policies that promote both academic and social 

engagement. 

6. Tailor Approaches to Meet Diverse Needs 
Institutions should acknowledge the diversity in students' cultural backgrounds and academic preparedness by adopting 

flexible collaboration strategies. For instance, instructors should be equipped with the tools to adapt their teaching methods to meet 

the needs of students from various cultural and academic backgrounds. Personalized support systems—such as remedial courses, 

tutoring, and skill-building workshops—should be offered to students who may require additional assistance to succeed 

academically. 

By implementing these recommendations, educational institutions can enhance the overall learning experience and foster an 

environment where both academic and social factors contribute to greater student success. These strategies can help create more 

dynamic, inclusive, and collaborative learning environments that better support students’ academic, personal, and professional 

development. 
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